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Coit Primary School Long Term Plan 2021-2022 Year Group: 5 

LEARNING MINDSETS: Responsibility, Resilience, Respect 

 Autumn One 
7 weeks 

Autumn Two 
7 weeks 

Spring One 
6 weeks 

Spring Two 
6 weeks 

Summer One 
6 weeks 

Summer Two 
7 weeks 

Visits/ Visitors 
Due to Covid-19, there will be no educational visits or visitors in school until it is deemed safe to do so. 

Mathematics  

 

 

Place Value and 

Number Sense 
RECAP 

4-digit numbers 
Rounding to nearest 10 / 100 

  
5,6,7,8-digit numbers 

- Reading and writing 
- Counting in multiples of 

10/100/1000 from various 

starting points 
- Identifying value of digits 

- Placing on number line 
- Partitioning 

- Manipulating value of digits 

within numbers 
- Ordering 

- Rounding to various degrees 
  

Negative numbers 
  

Roman numerals 
 

Addition and 

Subtraction 
RECAP 

Adding and subtracting 4-digit 

numbers using a written method 
  

Developing conceptual 

understanding through use of 

concrete materials and bar 

modelling within 100 (both addition 

and subtraction – using known 

facts/number bonds) 
  

Mental calculations 
  

Use of concrete materials to 

support column method for 

addition (link back to rounding to 

approximate/check) 
  

Multiplication and 

Division 
RECAP 

11- and 12-times table 

Multiplying 3 numbers 

Multiplying by 10, 100, 1000 

Multiplying and dividing 2-digit 

numbers by 1-digit numbers 

Multiplying 2- and 3-digit numbers by 

a single digit 

Divide 2- and 3-digit numbers by a 

single digit 

  
Multiplication Number Facts 

- Factors 
- Multiples 

- Square and cube numbers 
  

Multiplying and dividing by 10, 100, 

1000 
(Link to place value) 

  
Multiplying and dividing by multiples 

of 10, 100, 1000 using known facts 
  

Multiplying 4-digit numbers by single 

digits 
  

Multiplying by double digits 
  

Dividing 4-digit numbers by single 

digits and with remainders 
 

Measurement 
(Area/Perimeter) 

RECAP 
Perimeter of rectangles 

Finding area by counting squares 
  

Measuring and calculating perimeter 
  

Calculating area of rectangles 

Fractions 
RECAP 

What is a fraction? 

Unit and non-unit fractions 

Tenths 

Equivalent fractions 

Adding fractions 

Fractions greater than one 

Fractions of a set of objects 

Calculate fractions of a quantity 

  
Equivalent fractions 

  
Improper/mixed fractions 

  
Comparing and ordering fractions 

(both less than and greater than one) 
  

Adding and subtracting fractions 
  

Multiplying fractions by whole 

numbers 
  

Finding fractions of amounts 
 

Decimals and 

Percentages 
Understanding decimals (to 2dp) as 

fractions 
 

Understanding decimals to 2dp 

(thousandths) 
 

Rounding, ordering, comparing 

decimals 
 

Understanding percentages 
 

Understanding percentages as 

fractions and decimals 
 

Equivalence between fractions, 

decimals and percentages 
 

Decimals 
Calculating with decimals 

  
Understanding sequences of 

decimals 
  

Multiplying and dividing decimals 

by 10, 100, 1000 
 

Geometry  
(Properties of 

shape) 
RECAP 

Identify angles 
Order and compare angles 
Triangles/quadrilaterals 

  
Measuring angles with a 

protractor 
  

Drawing angles 
  

Calculating angles on a straight 

line and around a point 
  

Calculating lengths and angles 

within shapes 
  

Identifying regular and irregular 

polygons 
  

Reasoning about 3D shapes 
 
Geometry: Position 

and Direction 
RECAP 

Describe position 
Draw a grid 

Lines of symmetry 
Complete a symmetric figure 

Geometry  
(Properties of 

shape) 
Translation (including with 

coordinates) 
 

Measurement 
RECAP 

Kilometres 
  

Converting between kg/g m/km 
  

Understanding metric and imperial 

units 
  

Converting between units of time 
  

Reading timetables 

 

Comparing and estimating volume 

and capacity 
  

Understanding the link between 

volume and capacity 
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Use of concrete materials to 

support column method for 

subtraction (link back to rounding 

to approximate/check) 
  

Practising column methods for 

addition and subtraction looking at 

inverse 
  

Applying skills/methods in multi-

step problems 
 

Statistics 
RECAP 

Interpreting charts 
Sum and comparison graphs 

Line graphs 
  

Reading and interpreting 

temperature/rate of 

deforestation/coverage of Polar 

Ice Caps over time line graphs 

(link to Science - Habitats) 
  

Using own data (collected in 

Science) draw and plot own line 

graphs 
  

Solving problems related to line 

graphs 
  

Reading and interpreting tables 

(including two-way tables) 
  

Reading timetables  
 

  
Calculating area of compound shapes 

  
Estimating and calculating area of 

irregular shapes. 
 

  
Coordinates within the first 

quadrant 
  

Reflection (including with 

coordinates) 
 

Number Sense and Fluency  

Range of problem solving and reasoning activities 

English 

Class texts 

 

Viking Boy Legend of Beowulf Escaping the Wave Street Child Oliver Twist 

English Reading 

Focus 

Reading fluently, confidently and 

independently using strategies to 

work out any unfamiliar word. 

Applying their growing knowledge 

of root words, prefixes and 

suffixes (morphology and 

etymology), as listed in English 

Appendix 1, both to read aloud 

and to understand the meaning 

of new words that they meet. 

(KPI) 

Reading further exception words 

(Y5/6 list), noting the unusual 

correspondences between spelling 

Reading fluently, confidently and 

independently using strategies to 

work out any unfamiliar word. 

Applying their growing knowledge of 

root words, prefixes and suffixes 

(morphology and etymology), as 

listed in English Appendix 1, both 

to read aloud and to understand 

the meaning of new words that 

they meet. (KPI) 

Reading further exception words 

(Y5/6 list), noting the unusual 

correspondences between spelling 

Reading fluently, confidently and independently using strategies to work 

out any unfamiliar word. 

Applying their growing knowledge of root words, prefixes and suffixes 

(morphology and etymology), as listed in English Appendix 1, both to 

read aloud and to understand the meaning of new words that they 

meet. (KPI) 

Reading further exception words (Y5/6 list), noting the unusual 

correspondences between spelling and sound, and where these occur in 

the word. (KPI) 

Checking understanding using a range of comprehension strategies (see list 

of comp. strategies), explaining and discussing their understanding of what 

they have read independently. 

Recommending books to others based on own reading experiences. 

Reading fluently, confidently and 

independently using strategies 

to work out any unfamiliar word. 

Applying their growing 

knowledge of root words, 

prefixes and suffixes 

(morphology and etymology), as 

listed in English Appendix 1, 

both to read aloud and to 

understand the meaning of new 

words that they meet. (KPI) 

Reading further exception 

words (Y5/6 list), noting the 

unusual correspondences 

Reading fluently, confidently and 

independently using strategies to 

work out any unfamiliar word. 

Applying their growing knowledge 

of root words, prefixes and 

suffixes (morphology and 

etymology), as listed in English 

Appendix 1, both to read aloud 

and to understand the meaning 

of new words that they meet. 

(KPI) 

Reading further exception words 

(Y5/6 list), noting the unusual 

correspondences between spelling 
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and sound, and where these 

occur in the word. (KPI) 

Checking understanding using a 

range of comprehension strategies 

(see list of comp. strategies), 

explaining and discussing their 

understanding of what they have 

read independent Reading books 

that are structured in different 

ways and reading for a range of 

purposes. 

Listening to and discussing a 

wide range of fiction, poetry, 

plays, non-fiction and reference 

books or textbooks. (KPI) 

Reading accurately at speed to 

allow a focus on understanding 

rather than decoding individual 

words. 

Recommending books to others 

based on own reading experiences. 

 

Discussing and evaluating how 

authors use language, including 

figurative language, considering 

the impact on the reader. 

Summarising the main ideas from 

longer texts drawn from more 

than one paragraph, identifying 

key details that support the 

main ideas. (KPI) 

Drawing inferences such as 

inferring characters’ feelings, 

thoughts and motives from their 

actions and justifying inferences 

with evidence. 

 

and sound, and where these occur 

in the word. (KPI) 

Checking understanding using a range 

of comprehension strategies (see list 

of comp. strategies), explaining and 

discussing their understanding of 

what they have read independently. 

Reading books that are structured in 

different ways and reading for a 

range of purposes. 

Listening to and discussing a wide 

range of fiction, poetry, plays, 

non-fiction and reference books or 

textbooks. (KPI) 

Reading accurately at speed to allow 

a focus on understanding rather than 

decoding individual words. 

Recommending books to others based 

on own reading experiences. 

 

Making predictions based on evidence 

that is stated and implied. 

Demonstrating appropriate 

intonation, tone and volume when 

reading aloud to make the meaning 

clear to the audience. 

Understanding the conventions of 

different types of writing, using 

some technical terms when discussing 

texts. 

 

Reading books that are structured in different ways and reading for a 

range of purposes. 

Listening to and discussing a wide range of fiction, poetry, plays, non-

fiction and reference books or textbooks. (KPI) 

Reading accurately at speed to allow a focus on understanding rather than 

decoding individual words. 

 

Distinguishing between statements of fact and opinion. 

Retrieving, recording and presenting information from non-fiction 

summarising and recording information found. (KPI) 

Summarising the main ideas from longer texts drawn from more than 

one paragraph, identifying key details that support the main ideas. 

(KPI) 

Making predictions based on evidence that is stated and implied. 

Drawing inferences such as inferring characters’ feelings, thoughts and 

motives from their actions and justifying inferences with evidence. 

Asking deeper questions about character and motive to improve their 

understanding. 

Understanding the conventions of different types of writing, using some 

technical terms when discussing texts. 

 

between spelling and sound, 

and where these occur in the 

word. (KPI) 

Checking understanding using a 

range of comprehension 

strategies (see list of comp. 

strategies), explaining and 

discussing their understanding 

of what they have read 

independently. 

Recommending books to others 

based on own reading 

experiences. 

Reading books that are 

structured in different ways and 

reading for a range of purposes. 

Listening to and discussing a 

wide range of fiction, poetry, 

plays, non-fiction and 

reference books or textbooks. 

(KPI) 

Reading accurately at speed to 

allow a focus on understanding 

rather than decoding individual 

words. 

 

Distinguishing between 

statements of fact and opinion. 

Discussing and evaluating how 

authors use language, including 

figurative language, considering 

the impact on the reader. 

Making predictions based on 

evidence that is stated and 

implied. 

Drawing inferences such as 

inferring characters’ feelings, 

thoughts and motives from their 

actions and justifying inferences 

with evidence. 

Recognising themes and making 

comparisons within and across 

texts of characters, settings, 

themes and other aspects within 

a text. 

and sound, and where these 

occur in the word. (KPI) 

 

Checking understanding using a 

range of comprehension strategies 

(see list of comp. strategies), 

explaining and discussing their 

understanding of what they have 

read independently. 

Recommending books to others 

based on own reading experiences. 

Reading books that are structured 

in different ways and reading for 

a range of purposes. 

Listening to and discussing a 

wide range of fiction, poetry, 

plays, non-fiction and reference 

books or textbooks. (KPI) 

Reading accurately at speed to 

allow a focus on understanding 

rather than decoding individual 

words. 

 

Explaining and discussing their 

understanding of what they have 

read, including through formal 

presentations and debates, 

maintaining a focus on the topic 

and using notes where necessary. 

Demonstrating appropriate 

intonation, tone and volume when 

reading aloud to make the meaning 

clear to the audience. 

 

Recognising themes and making 

comparisons within and across 

texts of characters, settings, 

themes and other aspects within a 

text. 

English 

Writing Focus 

Non-chronological report  
Biographical writing 

Description 
Poetry 

Narrative 
 

Persuasion 
Description 

Letters 
Newspaper 

Balanced argument  

Poetry 
 

Instruction  
Persuasive text 

Narrative 
Poetry 

Information text 
Description 

 

Non chronological reports 
Biographical writing 

Stories 
Diary 

Description 
 

Explanation 
Persuasive 

Auto-biographical writing 
Letters 

Newspaper 
 

  

Reading: Word reading and comprehension 

Grammar Punctuation Vocabulary Spelling and Phonics (as appropriate)  
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Science  

 

Properties and changes 

in materials 
 
- We compare and group 

together everyday 

materials on the basis of 

their properties, including 

their hardness, solubility, 

transparency, 

conductivity (electrical 

and thermal), and 

response to magnets 

-We use knowledge of 

solids, liquids and gases 

to decide how mixtures 

might be separated, 

including through 

filtering, sieving and 

evaporating 

- We give reasons, based 

on evidence from 

comparative and fair 

tests, for the particular 

uses of everyday 

materials, including 

metals, wood and plastic 

-Ruth Benerito 
 
Concepts: 
Identifying 
Classifying 
Testing 
Predicting 
Data presentation 
Data evaluation 
 

Properties and changes in 

materials 
 
- We know that some 

materials will dissolve in 

liquid to form a solution, 

and describe how to 

recover a substance from a 

solution 

- We demonstrate that 

dissolving, mixing and 

changes of state are 

reversible changes 

 
- We explain that some 

changes result in the 

formation of new materials, 

and that this kind of change 

is not usually reversible, 

including changes 

associated with burning and 

the action of acid on 

bicarbonate of soda 
 
-Stephanie Kwolek 
 
Concepts 
Asking questions 
Identifying 
Classifying 
Testing 
Predicting 
Data collection 
Data presentation 
 

Earth and Space 

 

-We describe the 

movement of the Earth, and 

other planets, relative to 

the Sun in the solar system 
 
-We describe the 

movement of the Moon 

relative to the Earth 
 
-We describe the Sun, 

Earth and Moon as 

approximately spherical 

bodies 
 
-We use the idea of the 

Earth’s rotation to explain 

day and night and the 

apparent movement of the 

sun across the sky. 
 
Concepts: 
Asking questions 
Predicting 
Using scientific evidence to 

support findings 
 

Forces 
 
-We explain that 

unsupported objects fall 

towards the Earth because 

of the force of gravity 

acting between the Earth 

and the falling object 
 
-identify the effects of air 

resistance, friction, that 

act between moving 

surfaces 
 
-recognise that some 

mechanisms, including 

levers, pulleys and gears, 

allow a smaller force to 

have a greater effect. 
 

-Isaac Newton 
 
Concepts 
Asking questions 
Testing 
Predicting 
Data collection 
Data presentation 
Data evaluation 
Using scientific evidence to 

support findings 

Living things and their 

habitats 
 
-We describe the 

differences in the life 

cycles of a mammal, an 

amphibian, an insect and 

a bird 

 
- We describe the life 

process of reproduction 

in some plants and 

animals 

-Jane Goodall 
 
Concepts: 
Asking questions 
Identifying 
Classifying 
Using scientific 

evidence to support 

findings 

 

Animals (including 

humans) 
 
- We describe the 

changes as humans 

develop to old age 
 

 

Concepts: 
Asking questions 
Identifying 
Classifying 
Using scientific evidence 

to support findings 

 

 Working Scientifically 

Asking questions, setting up enquiries, making observations gathering information, recording and reporting findings, drawing 

conclusions  pattern identification, using evidence to answer questions 
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History  

 

Anglo Saxons and Vikings 

Innovation, Community, Settlement, Migration 

and Invasion 

Environmental, economic, cultural, social and 

political history 

Anglo Saxons 450AD Vikings 793AD 

 

Historical Enquiry 

Was it a positive or negative change for Britain 

when the Romans left?  

Why did the Anglo Saxons have to migrate? 
 

Britain’s Settlement by Anglo Saxons and 

Scots and The Viking and Anglo Saxon 

struggle for the Kingdom of England 

 

Environmental and Economic History 

Settlements  

Cultural and social history-Beliefs  

Cultural and social history -Culture  

Environmental and economic history- 

Reasons for migration  

Social/political history Key figures and 

hierarchy 

 

Key skills 

Develop a chronologically secure knowledge and 

understanding of British, local and world history. 

Note connections, contrasts and trends over 

time 

Develop use of appropriate use of historical 

terms 

Ask and answer questions about change, cause, 

similarity and difference and significance. 

Construct informed responses using relevant 

historical information. 

Understand that our knowledge of the past is 

constructed from a range of sources 

 

 

Concepts 

The Industrial Revolution and its Impact 

Innovation, Invention, Community 

Environmental, economic, social and political 

history 

1750-1901AD 

 

History Study  

A study of an aspect in History that extends 

pupils’ chronological knowledge beyond 1066 

- A significant turning point in British 

History 

Historical Enquiry 

Why was Britain called ‘the workshop of the 

world’? 

What was the significance of the invention of 

steam power on the industrialisation of Britain? 

Why was coal mining so important to Britain's 

wealth? 

 

Key skills 

Develop a chronologically secure knowledge and 

understanding of British, local and world history. 

Note connections, contrasts and trends over time 

Develop use of appropriate use of historical 

terms 

Ask and answer questions about change, cause, 

similarity and difference and significance. 

Victorian Britain. Rich children and Poor 

children 

Innovation Community Society 

Environmental, economic, cultural, social and 

political history 

 
Compare and contrast daily lives 

Education 

Food 

Working conditions and expectations (poor 

children) 

Clothes 

Past times 

History Study  

A study of an aspect in History that 

extends pupils’ chronological knowledge 

beyond 1066 

- A significant turning point in 

British History 

 

Historical Enquiry  

Who benefited most from the Industrial 

Revolution? What were the benefits? 

Rich or poor children? 

 

Key Skills 
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Chronology 

Significance 

Sequence 

Duration 

Cause and consequence 

Change and continuity 

 

Construct informed responses using relevant 

historical information. 

Understand that our knowledge of the past is 

constructed from a range of sources 

Concepts 

Chronology 

Significance 

Sequence 

Cause and consequence 

Change and continuity 

Using a range of sources to carry out an enquiry 

Ask and answer questions about change, 

cause, similarity and difference and 

significance. 

Construct informed responses using relevant 

historical information. 

 

Geography ongoing Equator  
Northern and Southern Hemispheres 
Tropics of Cancer/Capricorn 
Prime Meridian, and time zones –time zones often follow national boundaries, they roughly correspond to the lines of longitude, of which the Prime 
Meridian is the most significant, as it marks 0 longitude. 
Human and Physical Geography Finding longitude/latitude  
Explore the relationship between latitude and climate 
Understand the relationship between longitude and time zones 
What is the prime meridian and where is it? 

Geography  
 

Settlement and 

Migration 

Books  

The Journey Francesca 

Sanna (refugees) 

The Other Side of Truth 

(refugees) 

If the world were a 

village 

 

Background  

Settlement patterns 

What is a pattern? 

Patterns in 

house/buildings/cities  

Patterns of settlements 

in country of regions 

GA Investigating Latitude 

and Longitude 

Time 

Region  

North and South America 

 

Locational Knowledge 

Use maps to locate 

environmental regions 

Places in N and S America 

Equator  

Northern and Southern 

Hemispheres 

Tropics of 

Cancer/Capricorn 

Prime  

Natural Disasters Earthquakes Volcanoes and 

Tsunamis 

GA Investigating Volcanoes 

Books  

Escape from Pompeii 

A Pebble in my Pocket 

 

Region Japan non-European Country and Europe 

earthquakes Italy Greece Romania USA Russia 

Volcanoes 

Locational and Place Knowledge 

Locate major volcanoes around the world 

 

Human and Physical Geography 

Earthquakes 

How is the Earth formed? 

What is an earthquake? 

           Accessibility for 

Disability in our local 

area 

GA QCA unit 

 

What does access and 

mobility mean? 

Why is access and 

mobility important? 

Are all places equally 

accessible? 

How easy is it to get to 

particular places? 

Are improvements being 

made to access and 

routes? 
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Impact of settlements- 

crowded/empty 

 

Cities at night from 

space-NASA 

https://citiesatnight.org/

index.php/gallery/ 

Look at different images 

which reveal how 

settlements look from 

night time photography 

London LA Abu Dhabi 

 

UK at night 

World Cultures 

Bigger and Bigger cities-

why? 

Why do people move? 

countryside to city 

 

Migration: why do people 

migrate? 

e.g Vikings Anglo Saxons 

Oregon Trial 

Great Trek 

Atlantic Slave Trade 

Windrush 

Emigration to Australia 

 
Refugees 

 

If the world were a 100 

people 

 

https://www.youtube.com

/watch?v=QFrqTFRy-LU 

 

Data-places that 

refugees escape from 

Newspaper reports 

Places of origin 

Other countries view of 

refugees re Australia 

Inequalities in the world  

Prime Meridian, and time 

zones –time zones often 

follow national boundaries, 

they roughly correspond to 

the lines of longitude, of 

which the Prime Meridian is 

the most significant, as it 

marks 0 longitude. 

 

Human and Physical 

Geography                    

What are lines of 

longitude/latitude? 

Explore the relationship 

between latitude and 

climate 

Understand the relationship 

between longitude and time 

zones 

What is the prime meridian 

and where is it? 

Time travel through 

different time zones 

GE Investigate the 

significance of latitude 

(climate links 

 

Geographical Skills and 

Fieldwork 

Using maps, atlases, globes 

digital computer mapping to 

locate lines of longitude and 

latitude tropics of cancer 

and capricorn north and 

south pole equator 

 

Where are the most earthquake -prone places in the 

world? 

What are the consequences of an earthquake? 

How have buildings been adapted to survive in 

earthquake zones 

Volcanoes 

What is a volcano? 

Are there different types of volcanoes? 

Features of a volcano? 

Understanding the role of tectonic plates in creating 

volcanoes 

How can volcanoes change the landscape? 

Why do some people choose to live near a volcano? 

How are people’s lives affected by living near a volcano? 

Tsunamis 

GE How people deal with and adapt to life in certain 

areas where there are frequent natural disasters e.g. 

Japan adapting to frequent earthquakes and people 

building farms on volcanic land  

 

Geographical Skills and Fieldwork 

Use of maps, globes and atlases to locate places around 

the world 

Compass points in relation to other European countries 

Position in relation to Latitude Longitude position in 

relation to equator and Northern/Southern Hemisphere 

Use 4/6 figure grid references, symbols and keUse of 

OS maps/atlases/globes 

Compass points and grid references 

Use of aerial photographs 

Field Work  

Sketch maps/plans/graphs 

 

 

Concepts:  

Place 

Scale 

Physical processes 

Human processes 

Interconnections 

Environments 

Who is responsible for 

improving access? 

How can we improve 

access for all? 

Provision for disabled 

access around school site 

Features of disabled 

access 

Site areas which would be 

difficult to access 

Site areas which support 

access 

 

https://citiesatnight.org/index.php/gallery/
https://citiesatnight.org/index.php/gallery/
https://www.youtube.com/watch?v=QFrqTFRy-LU
https://www.youtube.com/watch?v=QFrqTFRy-LU
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United Nations High 

Commissioner for 

Refugees UNHCR 

https://www.unhcr.org/uk

/figures-at-a-glance.html 

Why do they want to 

leave their country 

How far had the refugees 

had to travel 

How did they get to their 

chosen place? 

 

Introduction to lines of 

longitude/latitude and 

journeys 

Computing 

 

0.5 Becoming an 

efficient computer 

user 

Key Skills: 

Keyboard skills 

Organising folders 

Internet searches 

Refined searches 

Using shortcuts 

Using passwords 

 

Concepts: 

Program 

Data 

 

Strand 2 – 

Communicating: 

Multimedia  

 

2.5 How do I create a 

radio advert/podcast 

 In this unit children will 

evaluate a range of radio 

adverts or podcasts and 

identify their key 

features: purpose, 

audience, sound effects, 

music choice, layers, 

entertainment factor, 

clear audio. Children 

should apply these 

features to their own 

work. They will plan, 

rehearse and record 

their own script on a 

given theme. They will 

learn how to edit audio 

and add layers. Children 

will review and evaluate 

each other’s work and 

suggest improvements.  

 

Strand 4 – 

Computational thinking: 

programming A  

 

4.5 How do I program 

a physical system? 

Choose one delivery 

method depending on 

resources: Flowol or 

CodeBug. In this unit 

children will investigate 

the key parts of a 

computer and 

understand that for the 

system to work there 

are inputs and outputs. 

(Inputs: keyboard, 

mouse, mic, camera, 

sensor, button. Outputs: 

printers, monitors, 

speakers, LEDs). 

Flowcharts are often 

used to write algorithms 

– these include inputs, 

outputs, processes and 

decisions. The process is 

taking an input and doing 

Strand 3 – 

Understanding and 

sharing data  

 

3.5 How do I find data 

and share responsibly 

and safely? 

In this unit children 

develop their 

understanding of 

internet search 

technologies and the 

World Wide Web. They 

explore the functions 

that are available to 

improve how searches 

are completed. They will 

also consider validity of 

information, copyright 

and responsible use. The 

children will learn about 

how they share their 

data with online sites 

and games, and what 

this means.  

 

Concepts: 

Strand 1 – 

Communicating: Text 

and images  

 

1.5 How do we 

collaborate online? 

 In this unit children 

will learn about the 

World Wide Web, 

and explore and use 

online tools (internet 

services). They will 

consider personal 

safety issues in their 

use and work 

collaboratively online 

with others to refine 

and share ideas 

effectively. They will 

consider copyright 

and responsible use 

of information. This 

builds on knowledge 

gained in Unit 3.4 and 

links closely with Unit 

3.5.  

 

Strand 4 – 

Computational 

thinking: programming 

B  

 

5.5 How do I create 

maths games in 

Scratch 

Children will learn we 

can input data in a 

program and compute 

an output. They will 

learn how to use input 

devices to control a 

process 

(keyboard/mic). 

Computers are used 

for very complex 

calculations that would 

take a human a long 

time to solve, but some 

problems can’t be 

solved by computers. 

Children will be 

introduced to simple 

variables – a value that 

https://www.unhcr.org/uk/figures-at-a-glance.html
https://www.unhcr.org/uk/figures-at-a-glance.html
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Concepts: 

Machines 

Program 

Data 

 

something with it; 

modifying it and 

producing an output. 

Children will look at 

existing programs and 

identify key concepts in 

order to explain how 

they work, using what 

they have learnt in a 

different application. It 

is very important that 

children understand the 

system being modelled 

before trying to 

program it. 

 

Concepts: 

Machines 

Program 

Data 

 

Logic 

Data 

Program 

 

Concepts: 

Logic 

Abstraction 

Machines 

Program 

Data 

 

changes during a 

program, e.g. a score  

 

 

Concepts: 

Logic 

Abstraction 

Machines 

Program 

Data 

Y5 Music 

Listening and 

Appraising 

 

Viking Theme Wagner 
BBC Ten Pieces 
 
Ride of the Valkyries  
https://www.bbc.co.uk
/teach/ten-
pieces/intro-films-and-
orchestral-
films/zv2gqp3 
 
http://downloads.bbc.
co.uk/learning/tenpiec
es/KS2-
3/Wagner/KS2%20-
%20Primary/Ride%20o
f%20the%20Valkyries%
20by%20Richard%20W
agner.pdf 
 
 

Vikings Saga Songs 
Theme BBC 
https://www.bbc.co.uk/t
each/school-radio/music-
ks2-viking-saga-songs-
index/z72w8xs 

  EARTH Theme Hans 
Zimmer x 6 lessons  
BBC TEn pieces 
https://www.bbc.co.u
k/teach/ten-
pieces/classical-music-
hans-zimmer-
earth/zh4k382 
 
Watch the live 
recording with film 
Learn to play a 
shimmer 
Create vocal melodies 
Improvise and 
compose music 
Create 3 note 
repeating patterns 
and different 
durations 

 

https://www.bbc.co.uk/teach/ten-pieces/intro-films-and-orchestral-films/zv2gqp3
https://www.bbc.co.uk/teach/ten-pieces/intro-films-and-orchestral-films/zv2gqp3
https://www.bbc.co.uk/teach/ten-pieces/intro-films-and-orchestral-films/zv2gqp3
https://www.bbc.co.uk/teach/ten-pieces/intro-films-and-orchestral-films/zv2gqp3
https://www.bbc.co.uk/teach/ten-pieces/intro-films-and-orchestral-films/zv2gqp3
http://downloads.bbc.co.uk/learning/tenpieces/KS2-3/Wagner/KS2%20-%20Primary/Ride%20of%20the%20Valkyries%20by%20Richard%20Wagner.pdf
http://downloads.bbc.co.uk/learning/tenpieces/KS2-3/Wagner/KS2%20-%20Primary/Ride%20of%20the%20Valkyries%20by%20Richard%20Wagner.pdf
http://downloads.bbc.co.uk/learning/tenpieces/KS2-3/Wagner/KS2%20-%20Primary/Ride%20of%20the%20Valkyries%20by%20Richard%20Wagner.pdf
http://downloads.bbc.co.uk/learning/tenpieces/KS2-3/Wagner/KS2%20-%20Primary/Ride%20of%20the%20Valkyries%20by%20Richard%20Wagner.pdf
http://downloads.bbc.co.uk/learning/tenpieces/KS2-3/Wagner/KS2%20-%20Primary/Ride%20of%20the%20Valkyries%20by%20Richard%20Wagner.pdf
http://downloads.bbc.co.uk/learning/tenpieces/KS2-3/Wagner/KS2%20-%20Primary/Ride%20of%20the%20Valkyries%20by%20Richard%20Wagner.pdf
http://downloads.bbc.co.uk/learning/tenpieces/KS2-3/Wagner/KS2%20-%20Primary/Ride%20of%20the%20Valkyries%20by%20Richard%20Wagner.pdf
http://downloads.bbc.co.uk/learning/tenpieces/KS2-3/Wagner/KS2%20-%20Primary/Ride%20of%20the%20Valkyries%20by%20Richard%20Wagner.pdf
https://www.bbc.co.uk/teach/school-radio/music-ks2-viking-saga-songs-index/z72w8xs
https://www.bbc.co.uk/teach/school-radio/music-ks2-viking-saga-songs-index/z72w8xs
https://www.bbc.co.uk/teach/school-radio/music-ks2-viking-saga-songs-index/z72w8xs
https://www.bbc.co.uk/teach/school-radio/music-ks2-viking-saga-songs-index/z72w8xs
https://www.bbc.co.uk/teach/ten-pieces/classical-music-hans-zimmer-earth/zh4k382
https://www.bbc.co.uk/teach/ten-pieces/classical-music-hans-zimmer-earth/zh4k382
https://www.bbc.co.uk/teach/ten-pieces/classical-music-hans-zimmer-earth/zh4k382
https://www.bbc.co.uk/teach/ten-pieces/classical-music-hans-zimmer-earth/zh4k382
https://www.bbc.co.uk/teach/ten-pieces/classical-music-hans-zimmer-earth/zh4k382
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Listening and 
describing a piece of 
music 
Use motifs to create a 
piece of music 
Structure sections to 
create a rondo 
Create leitmotifs and 
use to create a 
narrative 
Perform 

Create motifs 
Structure sessions into 
a bigger shape 
Learn about dynamics 
 

Musicianship  Autumn 1 
Sheffield Music 
Hub Singing and 
Performance 
Technique 
 
Exploring pulse and 
rhythm to provide a 
bedrock of music 
making and quality 
listening.  
 
Children should 
explore 
walking/moving/cla
pping to a steady 
beat and be able to 
confidently identify 
changes in speed 
(tempo) 
 
Repeat copy-cat 
rhythms using both 
notation and word-
pattern chants 
including crochet, 
quavers and rests. 
Introduce and 
understand the 
differences 

Autumn 2 
Sheffield Music Hub 
Singing Seasonal 
Repertoire 
 
The repertoire builds 
on the Pulse and 
Rhythm skills being 
developed in Autumn 
1, as well as 
encouraging vocal 
confidence. 
 
When teaching the 
music, we will use 
language and visuals 
used to teach 
musicianship 
including beat, 
pulse, or rests. 
 
Building on the 
culture of learning 
raps and chants, 
students will be 
taught lyrics to songs 
using the same 
methods, 
encouraging a strong 
sense of pulse and 

Spring 1 
Sheffield Music 
Hub Singing 
 
Pitch and Harmony 
 
Focus on exploring 
pitch, understanding 
the relationship 
between notes as 
higher and lower, 
and exploring notes 
happening at the 
same time to create 
a harmony.  
 
 
By using;  
 

● Kodaly 
Method (do-
do)  

● Rounds 
● Match Songs 
● Simple 

harmonies 
● Visualisation/

Notation 
students will learn 
about the pitch 

Spring 2 
Sheffield Music 
Hub Singing 
 
Seasonal 
Repertoire 
 
 
Perform a range of 
songs in school 
assemblies 
 
Play and perform in 
solo and ensemble 
contexts, using their 
voices and playing 
musical instruments 
with increasing 
accuracy, fluency, 
control and 
expression 

Summer 1  
Sheffield Music 
Hub Singing 
 
We will focus on 
good physical 
preparation for 
singing; warming 
up, breath control, 
posture, in order 
to make sure they 
are best prepared 
for good singing 
technique. 
 
They will use their 
voices 
expressively and 
creatively by 
singing songs and 
speaking chants 
and rhymes.  
 
Begin to 
confidently 
perform using 
expression, 
including 
understanding the 
context and lyrics 

Summer 2 
Sheffield Music 
Hub Singing 
 
Seasonal 
Repertoire 
 
We will see assured 
performances that 
are technically 
sound and 
engaging to listen 
to.  
 
Students should 
feel a shared 
responsibility for the 
quality of the 
outcome and a 
sense of pride in 
their 
accomplishments.  
 
We will also open a 
discussion as to 
where they can 
take their music 
making next. Now 
that this package 
has ended, what 
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between crotchets 
and paired quavers.  
 
Use and 
understand staff 
and other musical 
notations. While 
each class may 
differ in their 
fluency of reading 
each class should 
have the 
opportunity to see 
simple bars of 
music. Students 
should feel 
confident reading 
simple bars of 
music and may 
write some rhythms 
of their own.   
  
By using;  

● Raps 
● Rhymes 
● Chants 
● Body 

percussion  
● Tongue 

twisters  
students will start to 
feel the weight and 
stress on words to 
indicate bars, beat 
groupings, and 
begin to understand 
pulse keeping to aid 
musical precision 
and speed. 
Students will apply 

rhythm. 
 
At this point in the 
year we aspire to 
students singing 
songs with a 
confident sense of 
pulse, rhythms and 
expressive voices. 
 
These activities focus 
on listening with 
attention to detail and 
recall sounds with 
increasing aural 
memory 

capabilities of their 
own voice by singing 
collectively and at 
the same pitch. They 
will listen with 
attention to detail 
and recall sounds 
with increasing aural 
memory 
 
Students will sing a 
widening range of 
unison songs of 
varying styles and 
structures with a 
pitch range of do–do, 
tunefully and with 
expression.  
 
Groups will sing 
rounds and partner 
songs in different 
time signatures (2, 3 
and 4 time) and 
begin to sing 
repertoire with small 
and large leaps as 
well as a simple 
second part to 
introduce vocal 
harmony.  
 
We will experiment 
with positioning 
singers randomly 
within the group – i.e. 
no longer in discrete 
parts – in order to 
develop greater 
listening skills, 

of a song, and the 
impact of their 
performance 
decisions on an 
audience.  
 
Students will be 
comfortable using 
vocabulary 
describing the 
dimensions of 
music and 
confidently make 
appropriate 
choices of 
dimensions of 
music when 
singing such as;  

● Dynamics 
(forte/piano
/crescendo
/diminuend
o) 

● Tempo  
● Structure 

(verse/chor
us/part 
1/part 2) 

● Articulation  
● Expression 

Students will take 
ownership of their 
sound and apply 
their 
understanding of 
music making to 
their voices.  
 
 
What makes a 

will they do now as 
a class and as 
individuals to 
continue their 
musical 
development? 
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word chants to 
rhythms, 
understanding how 
to link each syllable 
to one musical 
note. 
 
They will use their 
voices expressively 
and creatively by 
singing songs and 
speaking chants 
and rhymes. 
 
 
When 
approaching 
notation use the 
french counting 
method as a 
standard.  
 
Suggested 
exercises 
Divide the class into 
4 groups and give 
each group a bar of 
simple 4/4 rhythm. 
Ask the students to 
pick something they 
are studying in 
another lesson and 
fit some words to 
their given rhythm. 
(for example, a bar 
of crotchets linked 
to a geography 
lesson; glo-bal-war-
ming) 
Build up the bars 

balance between 
parts and vocal 
independence. 
 
Students will focus 
on singing a wide 
range of call and 
response songs to 
control vocal pitch 
and to match the 
pitch they hear with 
accuracy. 
 
They will experiment 
with, create, select 
and combine sounds 
using the inter-
related dimensions of 
music. 

 

good 
performance?  
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until you have a 
samba band of 
students chanting 
about their current 
learning.  
Students will 
improvise and 
compose music for 
a range of purposes 
using the inter-
related dimensions 
of music. 

PE  

 

OAA (GS4PE) 
 
Pupils develop 
teamwork skills through 
completion of a number 
of challenges. Pupils 
work individually, 
collaboratively in pairs 
and groups to solve 
problems. They are 
encouraged to be 
inclusive of others, 
share ideas to create 
strategies and plans to 
produce the best 
solution to a challenge. 
Pupils are also given the 
opportunity to lead a 
small group. Pupils 
learn to orientate and 
navigate using a map. 

 
Key Skills: working as 
a team, reading a 
map 
 
 
Key Concepts: 

● Movement 
● Coordination 
● Collaboration 

Dance (GS4PE) 
 
Pupils learn different 
styles of dance, working 
individually, as a pair and 
in small groups. In dance 
as a whole, pupils think 
about how to use 
movement to explore and 
communicate ideas and 
issues, and their own 
feelings and thoughts. As 
they work, they develop 
an awareness of the 
historical and cultural 
origins of different 
dances. Pupils will be 
provided with the 
opportunity to create and 
perform their work. They 
will be asked to provide 
feedback using the correct 
dance terminology and 
will be able to use this 
feedback to improve their 
work. Pupils will work 
safely with each other and 
show respect towards 
others. 

 

Gymnastics (GS4PE) 
 
Pupils create longer 
sequences individually, 
with a partner and a small 
group. They learn a wider 
range of actions such as 
inverted movements to 
include cartwheels and 
handstands. They explore 
partner relationships such 
as canon and 
synchronisation and 
matching and mirroring. 
Pupils are given 
opportunities to receive 
and provide feedback in 
order to make 
improvements on their 
performances. In 
Gymnastics as a whole, 
pupils develop 
performance skills 
considering the quality 
and control of their 
actions. 

 
Key Skills: Symmetrical 
and asymmetrical 
balances, straight roll, 
forward roll, backward 

Cricket (GS4PE) 
 
Pupils develop the range 
and quality of striking and 
fielding skills and their 
understanding of cricket. 
They learn how to play 
the different roles of 
bowler, wicket keeper, 
fielder and batter. In all 
games activities, pupils 
have to think about how 
they use skills, strategies 
and tactics to outwit the 
opposition. In cricket, 
pupils achieve this by 
striking a ball and trying 
to deceive or avoid 
fielders, so that they can 
run between wickets to 
score runs. Pupils are 
given opportunities to 
work in collaboration 
with others, play fairly 
demonstrating an 
understanding of the 
rules, as well as being 
respectful of the people 
they play with and 
against. 

 

Athletics (GS4PE) 
 
Pupils are set challenges 
for distance and time 
that involve using 
different styles and 
combinations of running, 
jumping and throwing. 
As in all athletic 
activities, pupils think 
about how to achieve 
their greatest possible 
speed, height, distance 
or accuracy and learn 
how to persevere to 
achieve their personal 
best. They learn how to 
improve by identifying 
areas of strength as well 
as areas to develop. 
Pupils are also given 
opportunities to lead 
when officiating as well 
as observe and provide 
feedback to others. In 
this unit pupils learn the 
following athletic 
activities: running over 
longer distances, 
sprinting, relay, long 

Tennis (GS4PE) 
 
Pupils develop their 
competencies in racket 
skills when playing Tennis. 
They learn specific skills 
such as a forehand, 
backhand, volley and 
underarm serve. Pupils 
are given opportunities to 
work cooperatively with 
others and show honesty 
and fair play when abiding 
by the rules. Pupils 
develop their tactical 
awareness, learning how 
to outwit an opponent. 

 
Key Skills: Forehand 
groundstroke, 
backhand 
groundstroke, forehand 
volley, backhand volley, 
underarm serve 
 
Key Concepts: 

● Movement 
● Balance  
● Coordination 
● Competition 
● Collaboration 
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● Sequence Key Skills: Performing 
actions, using canon, 
unison, formation, 
dynamics, character, 
structure, space, 
emotion, matching, 
mirroring, transitions 
 
Key Concepts: 

● Movement 
● Balance  
● Coordination 
● Collaboration 
● Sequence 
● Evaluation and 

improvement 

 

roll, straddle roll, 
cartwheel, bridge, 
shoulder stand, 
handstand 
 
Key Concepts: 

● Movement 
● Balance  
● Agility  
● Coordination 
● Collaboration 
● Sequence 
● Technique 

 
 
 

Key Skills: Underarm 
and overarm throwing, 
catching, over and 
underarm bowling, 
batting, long and short 
barrier 
 
Key Concepts: 

● Agility  
● Coordination 
● Competition 
● Fairness 
● Technique 

 
 

jump, triple jump, shot 
put and javelin. 

 
Key Skills: Pacing, 
sprinting, relay 
changeovers, jumping 
for distance and 
height, push and pull 
throw for distance 
 
Key Concepts: 

● Movement 
● Agility  
● Balance 
● Coordination 
● Fitness 
● Technique 
● Evaluation and 

improvement 

● Technique 

 

Basketball (GS4PE) 
 
Pupils will develop key 
skills and principles such 
as defending, attacking, 
throwing, catching, 
dribbling and shooting. 
Pupils will learn to use 
attacking skills to 
maintain possession as 
well as defending skills 
to gain possession. 
Pupils will be 
encouraged to work 
collaboratively to think 
about how to use skills, 
strategies and tactics to 
outwit the opposition. 
They develop their 
understanding of the 
importance of fair play 
and honesty while self 
managing games, as 
well as developing their 
ability to evaluate their 

Fitness (GS4PE) 
 
Pupils will take part in a 
range of fitness challenges 
to test, monitor and 
record their data. They 
will learn different 
components of fitness 
including speed, stamina, 
strength, coordination, 
balance and agility. Pupils 
will be given opportunities 
to work at their maximum 
and improve their fitness 
levels. They will need to 
persevere when they get 
tired or when they find a 
challenge hard and are 
encouraged to support 
others to do the same. 
Pupils are asked to 
recognise areas in which 
they make the most 
improvement using the 
data they have collected. 

Volleyball (GS4PE) 
 
Pupils focus on 
developing the skills they 
need to play continuous 
rallies in volleyball. They 
will learn about the ready 
position, ball control, 
sending a ball over a net 
and how to use these 
skills to make the game 
difficult for their 
opponent. In all games 
activities, pupils have to 
think about how they use 
skills, strategies and 
tactics to outwit the 
opposition. Pupils will be 
given the opportunity to 
work collaboratively with 
others and will develop 
confidence to achieve 
their best. They will 
understand the 
importance of abiding by 

Hockey (GS4PE) 
 
In this unit pupils will 
improve their defending 
and attacking skills 
playing even-sided 
games. They will start to 
show control and fluency 
in dribbling, sending and 
receiving a ball in a small 
game situation and under 
some pressure. Pupils will 
be encouraged to think 
about how to use tactics 
and collaborate with 
others to outwit their 
opposition. Pupils will 
comment on their own 
and other’s performances 
and suggest ways to 
improve. They will also 
recognise the importance 
of fair play and honesty 
while self managing 
games. 

Tag Rugby (GS4PE) 
 
Pupils will develop key 
skills and principles 
such as defending, 
attacking, throwing, 
catching, running and 
dodging. When 
attacking, pupils will 
support the ball 
carrier using width 
and drawing defence. 
When defending, 
pupils learn how to 
tag, how to track and 
slow down an 
opponent, working as 
a defensive unit. They 
will play 
collaboratively in both 
uneven and then even 
sided games. Pupils 
will be encouraged to 
think about how to 
use skills, strategies 

Sports Day Practice 
 
Children will practise races 
such as sprints, skipping, 
egg and spoon, and the 
sack race. Pupils will be 
ranked into seats so they 
are racing against children 
of similar ability. The 
children will also practise 
team work by taking part 
in team challenges. 

 
Key Skills: Running, 
throwing, catching, 
teamwork 
 
Key Concepts: 

● Movement 
● Agility  
● Coordination 
● Competition 
● Collaboration 
● Fairness 
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own and others’ 
performances. 

 
Key Skills: Throwing, 
catching, dribbling, 
intercepting, 
shooting 
 
Key Concepts: 

● Movement 
● Balance  
● Agility  
● Coordination 
● Competition 
● Collaboration 
● Fairness 
● Technique 

 

 
Key Skills: Agility, 
balance, coordination, 
speed, stamina, 
strength, power 
 
Key Concepts: 

● Movement 
● Balance  
● Agility  
● Coordination 
● Fitness 
● Sequence 
● Evaluation and 

improvement 

 

rules to keep themselves 
& others safe. Pupils will 
develop character and 
control through engaging 
with coping strategies 
when exposed to 
competition and will be 
given the opportunity to 
take on the role of 
referee. 

 
Key Skills: Volleying, 
throwing, serving, 
ready positions 
 
Key Concepts: 

● Movement 
● Balance  
● Agility  
● Coordination 
● Competition 
● Collaboration 
● Fairness 
● Technique 
● Tactics 

 

 
Key Skills: Dribbling, 
passing, receiving, 
tackling, creating and 
using space 
 
Key Concepts: 

● Movement 
● Balance  
● Agility  
● Coordination 
● Competition 
● Collaboration 
● Fairness 
● Technique 

 

and tactics to outwit 
the opposition. They 
develop their 
understanding of the 
importance of fair play 
and honesty while self 
managing games, as 
well as developing 
their ability to 
evaluate their own 
and others’ 
performances. 

 
Key Skills: 
Throwing, catching, 
running, dodging, 
tagging, scoring 
 
Key Concepts: 

● Movement 
● Balance  
● Agility  
● Coordinatio

n 
● Competition 
● Collaboratio

n 

● Technique 

ART & Design 

 

 

Drawing  
Research:  
 
 
 
 
Leonardo Da Vinci Human figures  
Developing skills:  
Experiment creating different figures using a 
range of drawing materials (pen, chalk, 
pastels) 
Can they draw from memory or using their 
imaginations?  
Can the figures be in different positions?  

Painting  
Research:  
 
 
 
 
 
Edvard Munch  
Focus on the feelings and emotions portrayed 
within the piece. How significant is the name? 
What does it suggest?  
 
Developing skills:  
Colour mixing  

Collage/ mixed media  
Research:  
 
 
 
Robert Rauschenberg 
What do the colours suggest? Emotions? 
Feelings? How was the artist feeling when 
he painted the piece? Why? What impact 
does the composition have? 
 
Developing skills:  
Layering a range of media – paint, 
magazines, pastels, chalk etc.  
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Explore relationships between line, shape, 
tone and texture  
 
NSEAD lesson:  
https://www.nsead.org/resources/units-of-
work/uow-drawing-figures/ 
 
Applying skills:  
Drawing Vikings in proportion 
  
Evaluation: 
Class ‘Art Gallery’ 
What do you like about your work? 
How does your work compare to the work of 
others?  
 
Concepts: 
Line 
Shape 
Form 

Warm and cold colours 
Contrasting colours 
Testing different paints (water colour, acrylic, 
powder) 
Work from a variety of sources  
 
 
Colour mixing:  
https://classroom.thenational.academy/lesson
s/mixing-colours-workshop-
68r62c?activity=video&step=1 
 
Applying skills:  
Creating tsunami images using ‘The Scream’ as 
inspiration. How can children portray feelings 
and emotion within a painting?   
  
Evaluation:  
Self assessment 
Compare own piece with Edvard Munch 
What have we kept similar? Different? How 
emoticon is the piece? Why?  
 
 
Concepts: 
Line 
Colour 
Tone 

What different effects can they create?  
Different compositions / colour choices?  
 
Experimentation with collage:  
https://classroom.thenational.academy/le
ssons/introduction-to-collage-and-
experimentation-with-paper-
cgvpcd?activity=video&step=1 
 
Applying skills:  
Collage depicting ‘Industrial Revolution’ in 
the style of Rauschenberg. Group piece. 
 
Evaluation: 
Each group to prepare their ‘artist’s intent’ 
to go alongside their artwork. 
Other groups to assess whether they have 
achieved their intent and how they could 
have done it more effectively or 
differently. 
 
Concepts: 
Colour 
Form 
Shape 
Tone 
 

Design and 

technology 
 

 

Computer Control 

To design and make a celebration 

card with a light-up element which 

can be controlled via a computer. 

NC: understand and use electrical systems 

in their products [for example, series 

circuits incorporating switches, bulbs, 

buzzers and motors]  

Structure 

frame structure. see projects on a 

page 

NC: apply their understanding of how to 

strengthen, stiffen and reinforce more complex 

structures 

 

Mechanisms – levers/cams and 
followers etc 

To make a moving toy for a child  
NC: understand and use mechanical 
systems in their products [for example, 
gears, pulleys, cams, levers and 
linkages] 

 
Investigate, disassembly, evaluate: Cams   
 

https://www.nsead.org/resources/units-of-work/uow-drawing-figures/
https://www.nsead.org/resources/units-of-work/uow-drawing-figures/
https://classroom.thenational.academy/lessons/mixing-colours-workshop-68r62c?activity=video&step=1
https://classroom.thenational.academy/lessons/mixing-colours-workshop-68r62c?activity=video&step=1
https://classroom.thenational.academy/lessons/mixing-colours-workshop-68r62c?activity=video&step=1
https://classroom.thenational.academy/lessons/introduction-to-collage-and-experimentation-with-paper-cgvpcd?activity=video&step=1
https://classroom.thenational.academy/lessons/introduction-to-collage-and-experimentation-with-paper-cgvpcd?activity=video&step=1
https://classroom.thenational.academy/lessons/introduction-to-collage-and-experimentation-with-paper-cgvpcd?activity=video&step=1
https://classroom.thenational.academy/lessons/introduction-to-collage-and-experimentation-with-paper-cgvpcd?activity=video&step=1
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 apply their understanding of computing to 

program, monitor and control their 

products. 

Investigate, disassembly, evaluate: 

Look at the range and styles of cards available at the 

moment. Investigate design elements such as 

embossing/cutting etc 

Focus Practical tasks:  

Investigate programming a crumble controller to light up 

the LED Sparkle 

https://www.youtube.com/watch?v=T8U_5Fxqtis&feature

=youtu.be 

Create circuits that employ a number of components 

(such as LEDs, resistors and transistors).   

Cut materials with precision.   

Cut accurately and safely to a marked line.  Join/combine 

materials with temporary, fixed or moving joints.c.   

 

Design: a card for an identified audience for an identified 

celebration 

Generate ideas through brainstorming and identify a 

purpose for their product   

Draw up a specification for their design   

Develop a clear idea of what has to be done, planning 

how to use materials, equipment and processes, and 

suggesting alternative methods of making if the first 

attempts fail   

Use results of investigations, information sources, 

including ICT when developing design ideas 

 

Make 

Using techniques learn, children to make their 

electrical celebration card which can be controlled 

via scratch 

 Card and insert light up element 

Select appropriate materials, tools and techniques  

Measure and mark out accurately   

Use skills in using different tools and equipment safely 

Investigate, disassembly, evaluate: 

Children investigate and make annotated drawings 
of a range of portable and permanent frame 
structures, 

Children could research key events and individuals 
related to their study of frame structures e.g. 
Stephen Sauvestre – a designer of the Eiffel Tower; 
Thomas Farnolls Pritchard – designer of the Iron 
Bridge. They could also learn about locally important 
design and technology activity related to their 
project. 

 
Focus Practical tasks: 

Use a construction kit consisting of plastic strips 
and paper fasteners to build 2-D frameworks. 
Compare the strength of square frameworks with 
triangular frameworks. Ask the children to 
reinforce square frameworks using diagonals to 
help develop an understanding of using 
triangulation to add strength to a structure. 

• Demonstrate how paper tubes can be made from 

rolling sheets of newspaper diagonally around 
pieces of e.g. dowel. Ask children to use these 
tubes and masking tape or paper straws with 
pipe cleaners to build 3-D frameworks such as 
cubes, cuboids and pyramids. How could each of 
the frameworks be reinforced and strengthened? 

• Demonstrate the accurate use of tools and 

equipment.  Develop skills and techniques using 
junior hacksaws, G-clamps, bench hooks, square 
section wood, card triangles and hand drills to 
construct wooden frames, as appropriate. 

• Demonstrate skills and techniques for accurately 

joining framework materials together e.g. paper 
straws, square sectioned wood. Ask children to 
practise these, mounting their joints onto card for 
future reference. 

 

Design: 

Children should be encouraged to generate 
innovative ideas, drawing on their research. Ask 

Look at a variety of different toys/ structures which 
use Cams 

Use knowledge of inventors, designers, engineers, 
chefs and manufacturers who have developed 
ground-breaking products to create their own 
innovative designs.  

 

Focus Practical tasks:Investigate the shape of cams 
and the difference this has on the movement.  
Make a simple Cam to control movement within an 
object. 

Investigate how to join materials using appropriate 
methods.  
Use a hand drill to drill tight and loose fit holes. 

Design 

Use what they have learnt to design a volcano 
which erupts using a cam mechanism,  

Communicate their ideas through detailed labelled 
drawings Develop a design specification  
Generate ideas through brainstorming and identify a 
purpose for their product  
Draw up a specification for their design   
Develop a clear idea of what has to be done, planning 
how to use materials, equipment and processes, and 
suggesting alternative methods of making if the first 
attempts fail   
Use results of investigations, information sources, 
including ICT when developing design ideas 

 

Make 

Make a moving toy based on Grimm Tales for a 
child to use 

Select appropriate tools, materials, components and 
technique 
Assemble components make working models  
Make modifications as they go along 
Select appropriate materials, tools and techniques  
Measure and mark out accurately  
 Use skills in using different tools and equipment 
safely and accurately   

https://www.youtube.com/watch?v=T8U_5Fxqtis&feature=youtu.be
https://www.youtube.com/watch?v=T8U_5Fxqtis&feature=youtu.be
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and accurately  

Cut and join with accuracy to ensure a good-quality finish 

to the product 

Create circuits that employ a number of components 

(such as LEDs, resistors and transistors).  

Cut materials with precision.   

Cut accurately and safely to a marked line.  

 Join/combine materials with temporary, fixed or moving 

joints. 

Evaluate  

Evaluate their products, identifying strengths and areas 

for development, and carrying out appropriate tests  

Record their evaluations using drawings with labels   

Evaluate  against their original criteria and suggest ways 

that their product could be improved 

 

Concepts: 

Design 

Technology 

Data 

Evaluate 

children to develop a simple design specification 
to guide their thinking. 

• Children should produce a detailed, step-by-step 

plan, listing tools and materials. 

• Children’s sketches should be annotated with 

notes to help develop and communicate their 
ideas. 

Model ideas first 

 
Make 

Formulate a clear plan, including a step-by-step list 

of what needs to be done and lists of resources 

to be used. 

• Competently select from and use appropriate 

tools to accurately measure, mark out, cut, shape 

and join construction materials to make 

frameworks. 

• Use finishing and decorative techniques suitable 

for the product they are designing and making 

 
Evaluate 

Critically evaluate their products against their 

design specification, intended user and 

purpose, identifying strengths and areas for 

development, and carrying out appropriate 

tests. 

 

 

Key concepts: 

design 

technology 

evaluate 

Cut and join with accuracy to ensure a good-quality 
finish to the product  

 
Evaluate 

Evaluate the product Evaluate a product against the 

original design specification   

Evaluate it personally and seek evaluation from 

others against the original criteria and suggest ways it 

can be improved.  

 

Key concepts: 
  
Design 
Technology 
Evaluate  

RE  
 

Theme: Beliefs and 
Questions 
 

Theme: Religion and the 
Individual 
 

Theme: Beliefs and 
Questions 
 

Theme: Religion and the 
Individual 
 

Theme: Worship and 
Sacred Places 
 

Theme: Worship and 
Sacred Places 
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Concepts: Truth 
Mystery Belief 

 
 
Key Question: 
How do people’s 
beliefs about God, the 
world and others have 
an impact on their 
lives? 
Festival Harvest 
Religion: Hinduism 
 
explore and respond 
thoughtfully to the 
spiritual paths of 
Muslims, Hindus or 
Buddhists, using a 
range of sources of 
wisdom (A2) 

  

discuss and debate 
reasons why different 
people have different 
ideas about whether 
God is real and what 
God is like, recognising 
the right to freedom of 
religion and belief for 
all people (C1) 
 
Discovery RE Enquiry 
What is the best way 
for a Hindu to show 
commitment to God? 

 

Concepts: Devotion, 
Commitment 
Celebrate Symbols 
Traditions 
 
 
 
Key Question: 
What is the meaning of 
Christmas? 
 
Festival Christmas 
Religion: Christianity 
 
Learn about devotion and 
commitment in 
Christianity. They 
consider why  
Christians celebrate 
Jesus’ birth: what is the 
meaning of Christmas? 
 
Compare the texts in the 
Christian gospels that tell 
the stories of shepherds 
and wise men at Jesus’ 
birth, exploring how they 
are remembered and 
celebrated in a range of 
Christmas festivities 
 
Discovery RE Enquiry 
Is the Christmas story 
true? 

Concepts: Belief 
Worship Traditions 
Commitment Praise 

 
 
Key Question: 
What is the impact of 
daily prayer on a 
Muslim’s life? 
Religion: Islam 

 

Describe the impact of 
examples of religious 
teaching:  
A Muslim example might 
be the impact of daily 
prayer and Zakat (alms 
giving) on how Muslim 
individuals and 
communities live 

Concepts: 
Forgiveness justice 
worship good evil 
 
 
 
 
Key Question: 
Why did Jesus forgive 
God for his crucifixion? 
Festivals Easter 
Festival Easter 
 Religion: Christianity 
 
Use their detailed 
understanding of 
religious practice such as 
remembering Jesus with 
bread and wine in 
Christian worship and 
trying to follow the 
teaching of Jesus about 
forgiveness and loving 
your enemies to describe 
the significance of being 
part of the Christian 
religion (B1); 

  

Discuss and apply their 
own ideas about ethical 
questions and human 
rights issues: what is fair 
and unfair? Why do 
people fight and cause 
pain? How do we know 
what is good? Can 
people learn to be more 
generous? They learn 
from examples of  
Christian practice and 
consider the challenges 

Concepts: 
Worship symbols 
Places of worship  
 
 
 
Key Question: 
How do the places of 
worship between 
Christianity, Hinduism 
and Islam compare? 
Religion: 
Christianity/Islam/ 
Hinduism 
  
Pursue an enquiry 
into local places of 
worship and beliefs 
about worship. The 
pupils relate the 
meanings of symbols 
and actions used in 
worship to events and 
teachings from the 
religions they study 
(A3)  

 

Consider: what 
happens in holy 
buildings?  

 

Consider how the 
architecture, furniture 
and use of churches, 
mosques, synagogues, 
viharas / Buddhist 
centres or gurdwaras 
expresses the 
community’s way of 
life, values and beliefs  

Concepts: Morality 
Community Beliefs 

 
 
 
Key Question: How and 
where do Hindus 
worship? 
Religion: Hinduism  
 
Consider how the 
architecture, furniture 
mandir expresses the 
community’s way of 
life, values and beliefs  

 

Describe the impact of 
examples of religious 
teaching. A Hindu 
example might be the 
impact of Hindu 
teaching about 
harmlessness (ahimsa) 
on questions about 
what we eat and how 
we treat animals  

 

Discuss and debate 
reasons why different 
people have different 
ideas about whether 
God is real and what 
God is like, recognising 
the right to freedom of 
religion and belief for 
all people  
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of trying to live a good 
life 
 
Discovery RE Enquiry 
Did God intend Jesus to 
be crucified and if so was 
Jesus aware of this? 

 

RHE 
(inc Drugs, online safety, 

RSE, Financial capability, 

Healthy Minds, ) 

 

Fa1) Why do some 
people get married? 
Fa2) Are families ever 
perfect? 
 

Fr1) What makes a 
close friend? 
M1) Does everybody 
have the same 
feelings? 
 
 

Fr2) Should I try and fit 
in with my friends? 
 
Fr30 Should friends tell 
us what to do? 
P1) Is there such a 
thing as a perfect 
body? 
 
 

M2) Should we be 
happy all the time? 
 
M3) Why do we 
argue? 
 

P2) How can I stay 
fit and healthy? 
 
P3) Can I avoid 
getting ill? 
M4) Who am I? 
Fa3) Is there such a 
thing as a normal 
family? 
 
Drugs-Managing 
Risk-Medicine 
 
 

Fr4) Why are some 
people unkind? 
Drugs- Managing risk-
Illegal and legal drugs 
G1) How will my body 
change as I get older? 
CW resource pack 
6/pack 7/pack 8 
 
G2) How will my 
feelings change as I 
get older? 
G3) How will I stay 
clean during 
puberty? 
G4) What is 
menstruation?CW 
resource pack 4/Pack 
5 

Online Safety Os1) Control and 
consent (S1) 
Os2) Protecting our 
identity(P1) 
Os) Passwords C3* 

Os) Social Media 
anxiety L1* 
Os) Fake news N2 * 

Os) Self Esteem L2 *Os) 
Online Behaviour S2 * 

Os3) Meeting 
strangers online (P4) 
Os4) Personal 
Information, terms and 
conditions  
Os) Protecting images 
of us online P2* 
Os) Copyright C3 *  
Os8) Does the internet 
make us happy? (L1) 

Os) Digital ‘5 a day’ 
L4 * 

Os5) Analysing Digital 
Media (N1) 
Os) Game ratings L6 * 
Os) Unhealthy 
Attention P3 * 

British Values Democracy: Voting on 

school council 

Democracy:  Charity 

support, councillors in 

school 

Mutual respect: PSHE, 

growth mind-sets, peer 

reading buddies 

Equality of Opportunity: 

PSHE expressing views 

Equality of Opportunity: 

PSHE expressing views 

Equality of Opportunity: 

PSHE expressing views 
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representatives, job 

monitors 

Equality of Opportunity: 

PSHE expressing views 

Tolerance of culture, 

faith and others: RE 

curriculum, Harvest 

festival 

Personal Responsibility 

and Liberty: school rules 

/ classroom rules 

Rule of Law: Young 

Leaders 

Mutual Respect: peer 

reading buddies 

Equality of Opportunity: 

PSHE expressing views 

Mutual respect: Anti 

Bullying week-challenge 

stereotypes, online safety 

laws 

Tolerance of Culture, faith 

and Others: Christmas, 

Theatre visit 

Personal Responsibility and 

Liberty: school monitor 

roles, preparing Viking 

presentation for parents 

Rule of Law: Young Leaders 

Personal Responsibility and 

Liberty: school monitor 

roles 

Tolerance of Culture, faith 

and Others: RE curriculum 

 

Mutual respect: PSHE, 

growth mind-sets, peer 

reading buddies 

Rule of Law: Young Leaders 

Personal Responsibility and 

Liberty: school monitor 

roles 

Tolerance of Culture, faith 

and Others: RE curriculum, 

PSHE curriculum 

Mutual respect: PSHE, 

growth mind-sets, peer 

reading buddies 

Rule of Law: Young 

Leaders 

Personal Responsibility 

and Liberty: school 

monitor roles 

Tolerance of Culture, 

faith and Others: RE 

curriculum, PSHE 

curriculum 

Mutual respect: PSHE, 

growth mind-sets, peer 

reading buddies, SRE 

Rule of Law: Young 

Leaders 

Personal Responsibility 

and Liberty: school 

monitor roles, residential 

 

 

 

 

AUTUMN TERM 
Languages French 

Lessons 1 – 8 & Christmas Lessons 

SPRING TERM 
Languages French 

Lessons 9 – 16 & 17 - 20 mini-book project 

SUMMER TERM 
Languages French 

Stage 2 Lessons 1-12 

VOCABULARY GRAMMAR VOCABULARY GRAMMAR VOCABULARY GRAMMAR 

Hello/Goodbye 
Colours x 5 
Numbers 0 – 10 
Christmas nouns x 6 
Un/le 
 

 Pencil case items x 6 
J’ai/Tu as 
Days of the week 
 

Gender of nouns 
Plural nouns 

C’est 
Ce n’est pas 
Qui est-ce? 
Colours x 6 
De quelle couleur est-ce? 
 

Negative - ne.. pas 
3rd person singular être 
Position of colour adjective 

STRUCTURES/FEATURES PHONICS - GRAPHEMES STRUCTURES/FEATURES PHONICS - GRAPHEMES STRUCTURES/FEATURES PHONICS - GRAPHEMES 

Simple sentence – voici/et 
 

Silent letter rules 
 

a/au/c before i/e + 2 
cons./e + 1 cons./ é/ 
et/eu/i/j/g/g before 
/in/o/oi/on/ou/q/qu/ 
r/s/u/un/z 

Simple sentence – I have + 
noun 
Rising intonation – question 
Counting nouns beginning 
with a consonant 
Elision 
 

Silent letter rules 
 

a/an/c before e/ch/e + 
2 cons./e + 1 cons./e in 
1 syllable è/ eau/en/ 
et/eu/ i/j/ g/in/ o/o not 
at end/on/r/s/ u/un/y/ 

Short positive and negative 
sentences 
Rising intonation- question 
Question word  
Formation of negative 
sentence 
Elision 
Liaison 

Silent letter rules 
 

a/an/c before e/e + 1 
cons./e in 1 syllable/e + 2 
cons./en/eu/g before 
e/i/o not at end/ ou / 
qu/r/s between 
vowels/un 
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STORIES/RHYMES/SONGS DICTIONARY/CULTURE STORIES/RHYMES/SONGS DICTIONARY/CULTURE STORIES/RHYMES/SONGS DICTIONARY/CULTURE 

Stories  
Toutes les couleurs 
Silence Père Noël 
 
Rhymes/Songs 
Mon beau sapin 
 

 
 
Map of France 
Christmas traditions 
 
 

Stories  
La chenille qui fait des trous 
 
Rhymes/Songs 
Dans ma trousse 
 

Bi-lingual dictionary – 
meanings, gender and 
plurals 
 
 

Rhymes/Songs 
De quelle couleur est-ce? 
Une souris verte 
 

 
 
French speaking countries 
in Europe 
 

 

 


